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ABSTRAK

Kajian ini menguji secara empirikal satu model teoretikal tentang orientasi
guru terhadap penyediaan nota pelajaran yang dicernakan sebagai didasari
oleh tiga dimensi bebas. Prosedur persampelan rambang dijalankan di
28 buah sekolah menengah, melibatkan 749 guru terlatih yang dipilih
dari populasi seramai 2296 guru. Sejumlah 15 item diuji daripada satu
instrumen yang telah digunakan dalam kajian terdahulu; setiap item
dijangkakan berkaitan dengan satu davipada tiga orientasi berkenaan. Hasil
analisis mengesahkan bahawa orientasi guru terhadap tingkah laku murid
menyediakan nota bersifat multi-dimensi, iaitu orientasi-orientasi deduktif,
konstruktif, dan evaluatif. Kedua, terdapat kovelasi yang sederhana antara
orientasi konstruktif dengan orientasi evaluatif; manakala hubung kait antara
faktor-faktor lain adalah rendah. Orientasi tiga-faktor itu menerbitkan satu
model pengukuran yang sah dan boleh dipercayai dan ia sesuai digunakan
untuk membantu proses mendidik guru ke arah pendidik yang konstruktif.

INTRODUCTION

The literature suggests that students’ use of note-taking strategy promotes knowledge
construction. The strategy, either from lectures or textual materials may take several forms:
outlines (Dee-Lucas & DiVesta, 1979), partial notes (Weishaar & Boyle, 1999), graphic
organizers (Kiewra, DuBois, Christian, & McShane, 1988), concept mapping (Plotnick,
2001), semantic mapping (Foil & Alber, 2002), and coded elaborative outline (Tuckman,
1993). Whatever their form, note-taking strategies facilitate students’ active engagement
in meaningful learning. First, they function as a means to record text- and lecture-based
information (Howe, 1970; Suritsky & Hughes, 1991). The very act of taking notes activates
students’ participation in meaningful learning; they become active learners since they are
giving attention to, or rather interacting with, and jotting down the incoming information.
Even if the notes are not referred to again, the likelihood of remembering the information
is higher than if no notes at all are taken. Indeed the amount of information recorded by
a student is positively and reliably associated with achicvement scores (Peper & Mayer,
1986). Isaacs (1994) argues that “the act of taking notes enhances students’ short-term and
slightly longer term recall of the content ...” (p. 205).

Second, note-taking strategy creates an external storage for remembering main
ideas. Student-generated notes on lectures or textual learning serve as a general memory
jogger (Kneale,.1998), and this is especially true when the students are engaged in revision






